In partnership with:

WESTCOUNTRY |crmemwess

D VIA MONTERELLD

gaay Devon & Cornwall Police

yroman. =~
_— gyn}ﬂ&%ﬁ "'VDevon Virtual School

Hudiksvalls
kommun ‘

The Learning

Institute
' ’ "

Erasmus+
m |

in English schools

Q

A report for Erasmus
ACEs project 2020



Exclusion - 1n

English schools

A report for Erasmus ACEs The advice lists the range of disciplinary measures
project 2020 a school might take, including in extreme cases

temporary or permanent exclusion:

All maintained schools and academies in

Sl st e e belmstaur pelisy When poor behaviour is identified, sanctions should

Advice for school leaders and staffis set out be implemented consistently and fairly in line with

. the behaviour policy. Good schools will have a range
in the government document: o ]
of disciplinary measures clearly communicated to
school staff, pupils and parents.

These can include:

« Averbal reprimand.

Behaviour and Discipline in

lL!El Schools which can be found here:

«  Extra work or repeating unsatisfactory work until
it meets the required standard.

Behaviour and Discipline in Schools - A

guide for headteachers and school staff

final draft.docx (publishing.service.gov. + The setting of written tasks as punishments, such

uk).

L ) + Loss of privileges - for instance the loss of

as writing lines or an essay.

a prized responsibility or not being able to
participate in a non-uniform day (sometimes

This guide acts as a starting point for schools
referred to as ‘mufti’ days).

to develop their own behaviour policy within
. . +  Missing break time.
the guidance given by the government. > ) ) )
+ Detention including during lunch-time, after

(Headrick et al., 1998) and interdisciplinary
school and at weekends.

practice where professionals work hool based . . . .
collaboratively to improve outcomes (World * Schoolbased community service orimposition

Health Organization, 1988). of a task - such as picking up litter or weeding

school grounds; tidying a classroom; helping
clear up the dining hall after meal times; or
removing graffiti.

+ Regular reporting including early morning
reporting; scheduled uniform and other
behaviour checks; or being placed “on report” for
behaviour monitoring.

+ In more extreme cases schools may use
temporary or permanent exclusion
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf

Statutory guidance for those with legal
responsibilities in relation to exclusion in English
maintained schools, academies and pupil referral
units states:

Good discipline in schools is essential to ensure

that all pupils can benefit from the opportunities
provided by education. The Government supports
head teachers in using exclusion as a sanction where
itis warranted. However, permanent exclusion
should only be used as a last resort, in response to a
serious breach or persistent breaches of the school’s
behaviour policy; and where allowing the pupil to
remain in school would seriously harm the education
or welfare of the pupil or others in the school.

The decision to exclude a pupil must be lawful,
reasonable and fair. Schools have a statutory duty
not to discriminate against pupils on the basis of
protected characteristics, such as disability or race.
Schools should give particular consideration to

the fair treatment of pupils from groups who are
vulnerable to exclusion.

Disruptive behaviour can be an indication of unmet
needs. Where a school has concerns about a pupil’s
behaviour, it should try to identify whether there are
any causal factors and intervene early in order to
reduce the need for a subsequent exclusion. In this
situation, schools should consider whether a multi-
agency assessment that goes beyond the pupil’s
educational needs is required.

Schools should have a strategy for reintegrating a
pupil who returns to school following a fixed-period
exclusion and for managing their future behaviour.

All children have a right to education. Schools should
take reasonable steps to set and mark work for pupils
during the first five school days of an exclusion; and
alternative provision must be arranged from the

sixth day. There are obvious benefits in arranging
alternative provision to begin as soon as possible
after an exclusion.

There are two types of exclusion in English
maintained schools Fixed Term (to be known as
Suspension from August 2021) and Permanent (to be
known as Expulsion from August 2021).

The DFE guidance states:

Only the head teacher of a school can exclude a pupil
and this must be on disciplinary grounds. A pupil
may be excluded for one or more fixed periods (up to
a maximum of 45 school days in a single academic
year, or permanently.

The full document can be found here:

Exclusion from maintained schools,

academies and pupil referral units in England

(publishing.service.gov.uk)

The reasons a school can state for an

g

exclusion can be found here:

Find a school census code - Complete the school

census - Guidance - GOV.UK (www.gov.uk)

||!E| Data relating to the numbers of fixed
term and permanent exclusions in

England can be found here:

Permanent and fixed-period exclusions in
England, Academic Year 2018/19 — Explore
education statistics - GOV.UK (explore-

education-statistics.service.gov.uk)
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/921405/20170831_Exclusion_Stat_guidance_Web_version.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/921405/20170831_Exclusion_Stat_guidance_Web_version.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/921405/20170831_Exclusion_Stat_guidance_Web_version.pdf
http://www.gov.uk
http://www.gov.uk
https://explore-education-statistics.service.gov.uk/find-statistics/permanent-and-fixed-period-exclusions-in-england
https://explore-education-statistics.service.gov.uk/find-statistics/permanent-and-fixed-period-exclusions-in-england
https://explore-education-statistics.service.gov.uk/find-statistics/permanent-and-fixed-period-exclusions-in-england
https://explore-education-statistics.service.gov.uk/find-statistics/permanent-and-fixed-period-exclusions-in-england

Devon County Council initiatives to reduce the
risk of exclusion

Like all local authorities in England Devon an
Education Inclusion Service that provides a
statutory, but impartial service regarding inclusion,
reintegration and exclusion. The Devon County
Council Protocol for supporting children/young
people in schools states:

Children/Young People in Care in Devon and those
who have been in Care and have been adopted or
placed under a Special Guardianship Order or a
Child Arrangements Order should expect to benefit
from a safe, happy and successful education so that
they can reach their own potential in school and
beyond. For this, our aim is that no Child in Care
should be excluded from school, they should be able
to attend the most appropriate school for them,
reqularly and full time and that all necessary and
appropriate support is in place for them to be the
best they can be.

We support the following statement from the
former Children’s Minister:

‘l want everyone who’s involved in a vulnerable
child’s life; teachers, social workers, foster carers,
health professionals, councillors, to have a real
sense of parental responsibility for their prospects.
To, not just focus on their narrow area, but look at
the overall welfare. To ask themselves, before they
make a decision or fill in a form, ‘Would this be
good enough for my own child?’ Edward Timpson,
Children’s Minister (Jan 2015).

A copy of the full protocol can be

found here:

https://devoncc.sharepoint.com/sites/
PublicDocs/Education/Children/Forms/
Allltems.aspx?id=%2Fsites%2FPublic-
Docs%2FEducation%2FChildren%2FChil-
dren in care%2FVirtual school%2FFor

schools%2FProtocol for Supporting CiC in
Schools%2Epdf&parent=%2Fsites%2FPub-
licDocs%2FEducation%2FChildren%2F-
Children in care%?2FVirtual school%2FFor
schools&p=true&originalPath=aHROcHM-
6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tL z-
pi0i9zL1B1YmxpYORVY3MVRWR1Y2F0aW9ul-
0VZZVJMcG85amhCSHFYa3FiRDVgQ1lpn-
Qm1iTGxXTzd1RDJIbW5KYzFVdFBpakE cn-
RpbWU9SXdLOVB4ANFYyVWc

G J

A general characteristic of the young people in care

to DCC is that many have lived through multiple and
prolonged adverse childhood experiences (ACEs). In
terms of exclusion this group of Young people in care
are around five times as likely to have had a period of
fixed term exclusion from school putting these children
at risk of permanent exclusion or school break down.
The Timpson report (Review of School Exclusion 2019)
points out that “...the end of Key Stage 4 in 2015/16
shows just 7% of children who were permanently
excluded and 18% of children who received multiple
fixed period exclusions went on to achieve good passes
in English and maths GCSEs, qualifications that are
essential to succeeding in adult life.”

||__IE| The full report by Edward Timpson

can be found here:

https://assets.publishing.service.gov.uk/gov-

ernment/uploads/system/uploads/attach-
ment data/file/807862/Timpson review.pdf
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
https://devoncc.sharepoint.com/sites/PublicDocs/Education/Children/Forms/AllItems.aspx?id=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools%2FProtocol for Supporting CiC in Schools%2Epdf&parent=%2Fsites%2FPublicDocs%2FEducation%2FChildren%2FChildren in care%2FVirtual school%2FFor schools&p=true&originalPath=aHR0cHM6Ly9kZXZvbmNjLnNoYXJlcG9pbnQuY29tLzpiOi9zL1B1YmxpY0RvY3MvRWR1Y2F0aW9uL0VZZVJMcG85amhCSHFYa3FiRDVqQ1pnQm1iTGxXTzd1RDJlbW5KYzFVdFBpakE_cnRpbWU9SXdLOVB4NFYyVWc
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Improving Outcomes for
Children in Care

The Virtual School have worked with the REES
Centre on three projects:

The Alex Timpson Trust aims to support the
emotional development of children and young
people across the UK, particularly those who have
had adverse early experiences and those in Care or
who are adopted. In Devon, this Project to develop a
relational approach to behaviour across the school,
has been funded by the Virtual School for Children in
Care.

The Alex Timpson Trust has partnered with the Rees
Centre at Oxford University on this initiative and The
Rees Centre will be responsible for evaluating the

project across all Local Authorities that are involved.

Being a part of this project is an excellent way of
developing the professional skills and knowledge
of school staff and importantly, it supports the
transferring of this knowledge into practical change
to directly support those children and young people
who need it most.

This project involves free whole school training to
staff on the subject of attachment and the impact

of developmental trauma, delivered by Babcock

LDP Educational Psychology Service and the Social,
Emotional Mental Health Advisory Teaching Team.

On top of the initial training, participating schools will
then receive ongoing support from the training team
to embed the learning into practice. This will be a
bespoke package that is designed with senior leaders
and aims to support schools with their specific
requirements. For example, this could involve
working with senior leaders in relation to reviewing
pastoral support systems, whole-school behaviour
management policies or exploring the identification
and support of mental health difficulties in the
school. Additional support approaches can be
agreed between senior leaders and the training team,

for example to include ongoing CPD opportunities,
coaching or supervision.

The Virtual School has also commissioned the
Educational Psychology Service and the SEMH

Team to develop support materials for schools on
the development of behaviour policies based on a
relational approach, rather than the commonly used
‘Ready to Learn’ system. This is now complete and
on the website. A number of schools will be trialling
the use of the materials with support from the
Educational Psychology Service.

Reducing Exclusions in Devon Schools (REDS)
Programme and the Protocol for Supporting Children
in Care (and those previously in Care)

This work to reduce exclusions for Children in

Care, commissioned by the Virtual School, has

been particularly successful. REDS (Reducing
Exclusions in Devon Schools) is an intervention
process designed and delivered by Babcock

LDP Educational Psychology Service. The REDS
process works by promoting empathy and inclusive
practice in response to challenging or trauma-
related behaviours. Itis specifically for Children in
Care at risk of exclusion and involves a package of
Educational Psychologist support to develop a needs-
led understanding of challenging behaviour, that
informs a comprehensive support plan.

Reducing Exclusions in Devon’s Schools (REDS)
Following a successful trial period during 2017-

18 and subsequent year of implementation in
2018-19, the Reducing Exclusion in Devon Schools
(REDS) intervention continued into 2019-20 with
modifications made in line with evaluative feedback
received. This report provides information and
evaluative data regarding the REDS process for
2019-20.

The risk of exclusion had reduced in 90% of situations
where the REDS process had been fully completed
and reviewed. Risk of exclusion increased in 5% of
cases and remained the same in 5% of cases.

Exclusion - in English schools



Headline Information

«  The REDS Team received 34 referrals for REDS
support from Area Learning Advocates during the
period, a 62% increase on 2018-19;

« 22 of these students were Secondary age and 12
Primary age;

« 25 o0f these students were male and 9 female;

« 14 (41%) of these could not be completed fully and
on these occasions, the EP has followed up the
student in the new setting or offered support to
the new setting which has been positive.

This happened for the following reasons:

+ Achange of school placement prior to REDS
meeting, e.g. managed move or started at
WAVE / alternative provision (7 students);

+ Attendance was extremely low, and it was
felt a different avenue of support was more
appropriate (2 students);

«  Child was out of County (1 student);

«  Onfurther discussion and consideration,
another avenue of support was deemed more
appropriate, e.g. SEMH team support, EP
therapeutic sessions (2 students);

+ Insufficient referral information and no
response to request for more detail (1
student);

+ No consent gained from Social Worker and no
response regarding this (1 student).

+  The Educational Psychologist chairs a multi-
professional meeting to establish the background
and context of the pupil’s behaviour. This initial
meeting gathers background information and
ensures there is a shared understanding of the
child’s history and factors linked to exclusion;

+  The Educational Psychologist meets or observes
the child and elicits their views and perspective;

+ Asecond meeting is then held (approximately
one week after stage 1) to explore, in depth, what
the function of the defined behaviours are and to
identify the unmet needs. This is achieved through
completion of a Needs Analysis, incorporating
information from previous steps. This leadsto a
shared and agreed plan of support; and

+  Reviewing the implementation of the plan after
approximately six weeks.

The evaluation of academic year 2018/19 showed:
Impact measure 1: Risk of Exclusion

Risk of exclusion measure was taken at the beginning
of the process and again at the end, measured through
school staff rating of the likelihood of the student
being permanently excluded (1= very low risk, 10=very
high risk).

Impact Measure 1: Risk of Exclusion

+  The average risk of permanent exclusion at the
initial REDS meeting was 7.3;

+  The average risk of permanent exclusion at review
meeting was 3.1.

RISK OF EXCLUSION

© =B N W ~ U1 O N

Risk Of Exclusion
Prior To REDS

Risk Of Exclusion at
REDS Review

Impact Measure 2: School Placement Stability

«  Analysis of school placement indicates that 86% of
students had the same school placement between
the referral / start of the REDS process and the
review meeting (6 weeks later). Considering the
high rate of exclusion risk, this is very positive.

+ Additional monitoring of placement in June 2020
indicates that this placement stability is typically
maintained in the longer term, with 81% still in the
same placement. This includes REDS referrals that
were between 3 and 12 months old.

Impact Measure 3: Feedback from Staff and Carers

Staff reported positive changes in the following areas:

+  Knowledge of the child and the reasons behind
challenging behaviours;

« Agreater understanding of why typical approaches
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were not being successful;

Quality of relationships between the adults in
school and young person, also relationships
between the young person and their peers;

School attitude towards the young person;
Improved behaviours and the child spending more
time engaged with learning and being at less risk
of exclusion.

Comments about the impact of REDS

“REDS has really changed the way staff feel
about him”

“He has been doing really well, things have
turned 180 degrees since the REDS referral
was made and it seems like he is in a good

place”

“Since the REDS, this young man is having a
much-improved school experience”

“The REDS has had a very big impact”

“The changes made after REDS have had a
very big impact... he has worked solidly for a
double lesson and produced this outstanding
work”

u “They never give up on you”

School Exclusions - YouTube

School exclusion challenge
facing London

ITV News - YouTube

School Exclusions - YouTube

° Types of Exclusion

Understanding School Exclusions:
UCL CAJ -YouTube

YouTube
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https://www.youtube.com/watch?v=ycy_zp6PxQU
https://www.youtube.com/watch?v=lY9gHOMK0XE
https://www.youtube.com/watch?v=icVKQ9Uoe6k
https://www.youtube.com/watch?v=209ev2hG_WA
https://www.youtube.com/watch?v=209ev2hG_WA
https://www.youtube.com/watch?v=6SnXBKEfr2s
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